Post Civil War Reconstruction
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Grade Level: 5-8

Themes: 
Post Civil War Reconstruction, civil rights, analysis of primary and secondary resources, US Civil War, conflict, Constitutional Amendment process, national vs. state government


Objectives: 

The student will:

1. Compare and contrast the Reconstruction plans of the following:
President Lincoln, President Johnson, and the Radical Republicans
2. Analyze the successes and failures of Reconstruction in the short run and long run.
3. Develop skills to analyze primary resources


Intro Set: 
1. Assign relevant Reconstruction readings from the textbook and/or web sites such as “Reconstruction Resources Online.” Located at 
http://www.wellesley.mec.edu/wms/library/pages/projects/CivilWar/pages/reconstruction.htm
2. Write the following quote by Radical Republican Congressman Thaddeus Stevens on the 
chalkboard or on an overhead transparency:

“I have never desired bloody punishments to any extent, even for the sake of example. 
But there are punishments quite as appalling, and longer remembered, than death. 
They are more advisable, because they would reach a greater number. Strip the
proud nobility of their bloated estates; reduce them to a level with plain republicans;
send them forth to labor, and teach their children to enter the workshops or handle
the plow, and you will thus humble the proud traitor.”

3. Engage students in an oral discussion of the quote from Stevens. Do not tell students who the author is and use the following as a basis for the discussion:
a. possible author and motivation
b. definitions for the following: “they”, “plain republicans”, and “traitor.”
c. forms of punishment 

Meterial: 
Computer Lab with Internet Access
Venn Diagram
Written Document Analysis Worksheet
Cartoon Analysis Worksheet


Handout:
1. TYPE OF DOCUMENT (Check one): 
___ Newspaper
___ Letter 
___ Patent
___ Memorandum ___ Map
___ Telegram
___ Press release
___ Report ___ Advertisement 
___ Congressional record
___ Census report
___ Other 
2. UNIQUE PHYSICAL QUALITIES OF THE DOCUMENT (Check one or more): 
___ Interesting letterhead
___ Handwritten
___ Typed
___ Seals ___ Notations
___ "RECEIVED" stamp
___ Other 
3. DATE (S) OF DOCUMENT: _________________________________________ 
4. AUTHOR (OR CREATOR) OF THE DOCUMENT: _______________________ 
POSITION (TITLE): _____________________________________________ 
5. FOR WHAT AUDIENCE WAS THE DOCUMENT WRITTEN? ____________________________________________________________ 
6. DOCUMENT INFORMATION (There are many possible ways to answer A-E.) 
A. List three things the author said that you think are important: American History Textbook


Handout:
Written Document Analysis Worksheet (Library of Congress)
Designed and developed by the Education Staff, National Archives and Records Administration, Washington, DC 20408
1. ______________________________________________________
2. ______________________________________________________
3. ______________________________________________________ 
B. Why do you think this document was written?
____________________________________________________________
____________________________________________________________ 
C. What evidence in the document helps you know why it was written? Quote from the document.
____________________________________________________________
____________________________________________________________ 
D. List two things the document tells you about life in the United States at the time it was written:
____________________________________________________________
____________________________________________________________ 
E. Write a question to the author that is left unanswered by the document:
____________________________________________________________
____________________________________________________________
Handout:
Venn Diagram: Access Venn Diagram at http://www.joanwink.com/charts/venn.pdf
Comparing and Contrasting

Topic A: unique characteristics Similarities between A and B Topic B: unique 
characteristics

Handout:
Cartoon Analysis Worksheet
Designed and developed by the Education Staff, National Archives and Records Administration, Washington, DC 20408.
Visuals Words (not all cartoons include words) 
Level One:
1. List the objects or people you see in the cartoon. 
1. Identify the cartoon caption and/or title. 
2. Locate three words or phrases used by the cartoonist to identify objects or people within the cartoon. 
3. Record any important dates or numbers that appear in the cartoon. 
Level Two:
2. Which of the objects on your list are symbols? 
3. What do you think each symbol means? 
4. Which words or phrases in the cartoon appear to be the most significant? Why do you think so? 
5. List adjectives that describe the emotions portrayed in the cartoon. 

Level Three:
A. Describe the action taking place in the cartoon. 
B. Explain how the words in the cartoon clarify the symbols. 
C. Explain the message of the cartoon. 
D. What special interest groups would agree/disagree with the cartoon's message? Why? 


Process: 
Write the following excerpts from three songs popular during the 1860s and 1870s on the chalkboard or 
on an overhead transparency: 
a. “Hang Jeff Davis to a Sour Apple Tree.”
b. “I’m glad I fought agin her, I only wish we’d won, And I ain’t axed any pardon for anything 
I’ve done.”
c. “And I don’t want no pardon for what I was or am, I won’t be reconstructed and I don’t give a 
damn.”
Ask students to indicate which were northern and which were southern songs.
How do these songs reflect the challenges for a successful Reconstruction policy?


2. Discuss the Reconstruction plans of President Lincoln, President Johnson, and Radical Republicans such 
as Thaddeus Stevens and Charles Sumner. Use the following as a basis for the discussion:
plans and the overall purpose of each plan: 
a. Reactions of African American leaders such as Frederick Douglass, etc.
b. Frame of reference of the authors
c. Key goal of each Reconstruction plan
d. Key aspects of each plan

3. Ask students to define the following terms and indicate if they contributed to the successes or failures of 
the Reconstruction era: Freedmen’s Bureau, Black Codes, 13th, 14th and 15th Amendments, Civil Rights 
Act of 1866, Civil Rights Act of 1875, Tenure of Office Act of 1867, impeachment trial of Andrew 
Johnson, Radical Republicans, “40 acres and a mule,” Compromise of 1877, “Redemption,” 1866 New 
Orleans Massacre, 1873 Colfax Massacre, Thomas Nast, sharecropping, scalawags, carpetbaggers, 
Grandfather clause, poll tax, literacy test, and “Solid South,”

4. Assign students to groups of seven and have them reach consensus on a “fair” Reconstruction plan. 
Each of the seven students is responsible for preparing a written and oral report to one of the following questions:
a. Fair to whom?
b. What is the purpose of reconstruction?
c. What role should the President and Congress play?
d. What civil and political rights should the ex-slaves have?
e. What provisions should be made to provide economic self-sufficiency for ex-slaves?
f. What amendments should be added to the federal and state constitutions?
g. What civil and political rights should former Confederate military and civilian leaders have?


Advice: 
1. If possible, make arrangements for students to visit a computer lab before a detailed discuss of the 
lesson. Provide students with a list of key websites to visit where they can learn more about the 
various Reconstruction plans proposed by the Johnson, Lincoln, and the Radical Republicans as well 
as discussion about impeachment proceedings against Presidents Clinton and Nixon. Suggested 
source "Congressional Rights Foundation. Impeachment Links."
http://www.crf-usa.org/impeachment/impeachment2.html 
2. Provide students with a listing of terms to be defined such as the terms listed in number 3 of the section titled "The Process/Procedures of Instruction." This list should be distributed to students before the formal discussion of Reconstruction policies.
3. Model for students how to use a National Archives "Written Document Analysis Worksheet." 


Summary: 
Review with students the implications of Reconstruction. Note that Republicans acted from a mixture of idealism and political expediency. They wanted to protect the freed slaves and promote the fortunes of the Republican Party. Unfortunately, neither goal was accomplished in the short run. The South became the “Solid South” and African Americans had to wait nearly 100 years before effective legislation was enacted to protect their civil and political rights. No Northern political leaders had a clear idea of what the central government’s policy toward the South should be. No major pieces of legislation were passed to ensure economic independence for the former slaves nor promote political or social equality. Yet Reconstruction did bring about educational reform in the South and the 14th and 15th Amendments provided the framework on which civil rights legislation in the 1950s and 1960s was built.

Activities: 
1. Oral classroom discussion
2. Quizzes
3. Written assignments
4. Chapter and/or unit tests
5. Role playing activity
6. Rubric

A rubric is a rating system or scoring tool, which lists criteria used to determine a student's level of proficiency in performing a task. A rubric generally describes gradations of quality for each criterion. (Ginsberg and Wlodkowski, 2000; Moskal, 2000, Brualdi, 1998; Wiggins, 1998). 

U.S. History Assessment Maryland located at 
http://www.mdk12.org/practices/support_success/hsa/us_history/assessment.html
Then click on "View the Social Studies Rubric"

Rubrics General Rubric
http://www.socialstudieshelp.com/rubric.htm

Shaw. Spokane Public Schools. Informational Report. Rubric. 
http://www.sd81.k12.wa.us/Shaw/INFO/social%20studie%20web%20page/ssrubric.htm

General Scoring Rubric--Thematic Essay
http://www.socialstudieshelp.com/Thematic_Esaay_Rubric.htm

General Scoring Rubric--Thematic Essay. [Refer to the following example].
http://www.socialstudieshelp.com/Thematic_Esaay_Rubric.htm

Generic Scoring Rubric - Thematic Essay
Score of 5:
• Shows a thorough understanding of the theme or problem 
• Addresses all aspects of the task
• Shows an ability to analyze, evaluate, compare and/or contrast issues and events
• Richly supports the theme or problem with relevant facts, examples, and details
• Is a well-developed essay, consistently demonstrating a logical and clear plan of organization
• Introduces the theme or problem by establishing a framework that is beyond a simple restatement of the task and concludes with a summation of the theme or problem
Score of 4:
• Shows a good understanding of the theme or problem 
• Addresses all aspects of the task
• Shows an ability to analyze, evaluate, compare and/or contrast issues and events
• Includes relevant facts, examples, and details, but may not support all aspects of the theme or problem evenly
• Is a well-developed essay, demonstrating a logical and clear plan of organization
• Introduces the theme or problem by establishing a framework that is beyond a simple restatement of the task and concludes with a summation of the theme or problem
Score of 3:
• Shows a satisfactory understanding of the theme or problem 
• Addresses most aspects of the task or addresses all aspects in a limited way
• Shows an ability to analyze or evaluate issues and events, but not in any depth
• Includes some facts, examples, and details
• Is a satisfactorily developed essay, demonstrating a general plan of organization
• Introduces the theme or problem by repeating the task and concludes by repeating the theme or problem
Score of 2:
• Shows limited understanding of the theme or problem 
• Attempts to address the task
• Develops a faulty analysis or evaluation of issues and events
• Includes few facts, examples, and details, and may include information that contains inaccuracies
• Is a poorly organized essay, lacking focus
• Fails to introduce or summarize the theme or problem 
Score of 1:
• Shows a very limited understanding of the theme or problem 
• Lacks an analysis or evaluation of the issues and events 
• Includes little or no accurate or relevant facts, examples, or details
• Attempts to complete the task, but demonstrates a major weakness in organization
• Fails to introduce or summarize the theme or problem 
Score of 0: 
Fails to address the task, is illegible, or is a blank paper 


Notes: 
1. Use the National Archives “Written Document Analysis Worksheet” to analyze one of the documents related to the Ku Klux Klan that was published in Harper’s Weekly located at http://education.harpweek.com/KKKHearings/LettertotheTeacherTop.htm
2. Construct a Venn diagram for illustrating the similarities and differences of the Reconstruction plans of Presidents Lincoln and Johnson.
3. Use the National Archives “Cartoon Analysis Worksheet” as a basis for the analysis of one of the political cartoons drawn by Thomas Nast located at
http://www.impeach-andrewjohnson.com/ListOfCartoons/ListOfCartoons.htm 
4. Assign students individually or in groups to write an oral and/or written analysis of one or more of the following:
a. When was the Second American Revolution and who won?
b. Compare and contrast the impeachment proceedings against the following 
presidents: President William Jefferson Clinton, Presidents Andrew Johnson, and 
Richard Nixon. Which president was impeached? 
c. Was Reconstruction the bell that indicated the death knell of States’ Rights?
d. What are the parallels between the “First Reconstruction of the 1860-1860s with the 
“Second Reconstruction” of the 1950s and 1960s?
5. Have students draw their own political cartoon depicting some aspects of the Reconstruction 
Period and provide a brief written summary of what the cartoon illustrates.
6. Have students research the Internet and identify one web site that contains information about 
Reconstruction. Have them write a brief summary 
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