MPS/MOEC Teaching American History Grant Lesson Plan Template

Teacher’s Name:  __Bob Brousek_______
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Date Submitted:  __6/21/05____

Lesson Title:  __Political Bosses:  A Pattern of Urban Politics In The Gilded Age_____

	NE Standards
	8.1.7     By the end of eighth grade, students will explain post Civil War changes in the United States, and the role of the United States in world affairs through World War I.

12.1.5   By the end of twelfth grade, students will summarize causes and effects of the Industrial Revolution.

Nebraska STAR (Standards That Are Reported) Standards

8.4.2  Students will demonstrate skills for historical analysis.

12.1.13  Students will develop skills for historical analysis.



	Grade Level

9-12
	Established Goals (Learning Objectives)

1.  Students will explain the basic components of an urban political machine.

2.  Students will analyze editorial cartoons focusing on urban political machines. 

3.  Students will evaluate the impact that political machines had on urban politics during the Gilded Age.

This lesson is designed for use in the 9-12 classroom.  However, its components can be altered for effective use at the middle school level (7-8).



	Duration

3 Days


	Understandings (Background Knowledge) 

Political machines dominated American urban politics in the late nineteenth and early twentieth centuries.  Every urban political machine had fundamental similarities in structure and functions.  This lesson will aid students’ understanding of the role political machines played in urban society as well as the common structure in which they operated.  Secondly, students will participate in a role-playing simulation and analyze editorial cartoons of the era in an effort to evaluate the positive and negative impact of political machines in urban politics.

Prior to this lesson, students will have studied post-Civil War immigration and urbanization patterns.  This lesson provides an introductory look at urban America prior to the Progressive Era.

The lesson requires student access to the Internet.  However, information on the internet could be adjusted and distributed in another format to meet the educational environment of the student.



	Materials
	Essential Questions (Engaging Questions)

1. What gave rise to political bosses?

2. What was the structure of an urban political machine?

3. What functions did urban political machines perform?

4. Were the political machines more beneficial or harmful to urban communities? 



	
	Materials / Resources

Students should have access to the following websites to complete this activity.

“Political Bosses: A Pattern of Urban Politics In the Gilded Age”  - PowerPoint Slideshow

http://whs.westside66.org/WHS/66/academics/Departments/Socialstudies/bb/us/politicalmachine.htm
This is a PowerPoint slide show detailing the cycle of the political machine and its components.  It is designed for interactive student use.

“Views of Political Bosses”  - A Collection of Editorial Cartoons 

http://history.osu.edu/Projects/Rams_Horn/Views_Boss.html
This site contains editorial cartoons on the topic of political bosses published in the Chicago newspaper, The Ram’s Horn.

Provide students with the following handouts:

“Political Bosses:  Role Playing Directions & Cards” [PDF document]

http://whs.westside66.org/WHS/66/academics/Departments/Socialstudies/bb/us/PoliticalBossRolePlay.pdf
“U.S. National Archives – Cartoon Analysis Worksheet”

http://www.archives.gov/digital_classroom/lessons/analysis_worksheets/cartoon.html


	
	Introductory Set

Ask students to recall a time in which they needed a favor from someone.  Who did you ask?  What did you ask for?  Did you have to repay the favor?  If so, what did you owe?

Finally, have the students discuss the meaning of the phrase, “It is not what you know, but who you know.”  [Inform students that personal relationships and favors sometimes come at a price.  This lesson demonstrates this reality as it pertains to urban politics in the late nineteenth and early twentieth centuries.]
Learning Activities (Procedure)

1. Explain that this lesson investigates the components of an urban political machine and the functions they performed in urban America during the Gilded Age.  

2. Have students access the “Political Bosses: A Pattern of Urban Politics In the Gilded Age”  PowerPoint slideshow found using the above URL address.  This interactive slideshow guides students through the basic structure and functions of political machines.  Allow students time to complete the slideshow and encourage them to click the icons to retrieve additional information.  Students should be encouraged to take notes over the slideshow.

3. Ask students to answer the questions at the end of the slideshow.  Next, have students discuss their answers in small groups.  Discuss the answers with the class after students have completed their work.

4. Explain that this next activity involves students participating in a simulation demonstrating the complex relationships between the components of a typical urban political machine.  Encourage students to review their notes from the previous interactive slideshow prior to the simulation.

5. Arrange class into groups of 5 and distribute copies of the “Political Bosses: Role Playing Directions & Role Playing Cards” to each student.  Students should read the directions and background information.  Answer any questions they have about their task and circumstances.  Reinforce to students that they should keep the information on the card to themselves, but they are to use the information to make decisions as their assigned person would, given the information on the card.  [To make this simulation realistic, the student who is assigned Tom Gallagher, the political boss, should be given all the information concerning the individuals at the beginning of the simulation.  Political bosses would have been privy to the needs of others.] 
6. Have the groups complete the simulation.  Require the students to keep a written recording of the decisions and favors that were made during the activity.

7. Have groups choose a spokesperson to describe their role-playing episode to the class.

8. Discuss the similarities and differences of the groups’ results.  Was the role of the political boss the same in each group?  Were all of the individuals’ needs met effectively?   [Each group may come up with a different plan of action.  However, a successful political machine would have resulted in all the individuals to be indirectly connected to the political boss.  It is important for students to note that political bosses were skillful manipulators.]

9. Pose the question:  What were the benefits of an urban political machine?  [Answers will vary but should reflect that all groups within the simulation had their needs met through favors granted from the political boss.]

10. Explain that this next lesson will require students to examine primary documents of the era that criticize political machines of the Gilded Age.

11. Students will analyze editorial cartoons focusing on urban political machines.  Distribute a copy of the editorial cartoon analysis worksheet to each student.  Using the Internet, have students access the editorial cartoons from The Ram’s Horn newspaper.  Working in groups, students should analyze the cartoons using the analysis worksheet.

12. Have the groups choose a spokesperson to share their analysis with the class.  [It may be helpful to make visual aids of the cartoons for the discussion.]  Discuss the groups’ responses to the analysis worksheet.  Pose the following questions: How do the artists use common symbols within these cartoons?  What are the common complaints of the artists towards political bosses?

13. Conclude the lesson by asking students to draw a caricature representing a typical political boss.  Label aspects of the caricature to show the following features:  components of the machine, functions within society, and positive/negative features.


	
	Technology Links:

http://whs.westside66.org/WHS/66/academics/Departments/Socialstudies/bb/us/politicalmachine.htm
This is a PowerPoint slide show detailing the cycle of the political machine and its components.  It is designed for interactive student use.

http://history.osu.edu/Projects/Rams_Horn/Views_Boss.html
This site sponsored by Ohio State University contains editorial cartoons on the topic of political bosses published in the Chicago newspaper, The Ram’s Horn during Gilded Age.
http://www2.sjsu.edu/faculty/watkins/bosses.htm
This site by an Economics professor from San Jose State University summarizes the lives of key historic political bosses across the United States.

www.nebraskastudies.org/0700/stories/0701_0132.html
This site summarizes the life and times of Omaha, Nebraska’s political boss, Tom Dennison.



	
	Differentiated Instructional Strategies (Learning Advice)

Assign students to research famous political bosses in American history as case studies within their study of the urban political machine  (i.e. William Tweed of Tammany Hall, Tom Pendergast of St. Louis, etc.).  [See the Technology Links section for a good web resource.]  Students might prepare and give oral presentations on their lives and their significance within the urban politics of their city.  The class could examine the similarities and differences amongst the various political bosses and their organizations.

As an introduction to the Progressive Era, ask students to brainstorm what groups/citizens would criticize urban politics under the influence of the political machine.  Pose the question:  What reforms would these groups call for?  Students could research to find the political reforms that were called for as part of the Progressive era.



	
	Assessment Activities:

Students will write a 1-2 page research essay answering the following prompt.  The essay should follow proper MLA citation. 

“To what extent/degree were urban political machines more beneficial than harmful to their communities?”

The grading rubric for the research essay is located at this web address.

http://whs.westside66.org/WHS/66/academics/Departments/Socialstudies/bb/us/rubric.html
The following web address will aid students in formatting the essay using MLA.


http://www.hcc.hawaii.edu/education/hcc/library/mlahcc.html
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